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1. Introducation

Changes in the world are now entering the era of the industrial revolution 4.0 or the fourth world industrial
revolution where information technology has become the basis in human life. Everything becomes borderless
with unlimited use of computing power and data, because it influences the development of the internet and
massive digital technology as the backbone of the movement and connectivity of humans and machines. In
addition, the existence of the ASEAN Economic Community, the readiness of human resources (HR) is an
important factor that must be considered in education, especially higher education, has a very significant role
in preparing skilled human resources and ready to compete in the free market.

English is a basic skill that must be possessed by every graduate of higher education in facing global
competition. In addition to the low competency of students' comprehension, the problem is becoming more
serious because the courses in the English Language Study Program at the State University of Medan have
also not been subjected to meaningful review and development. In fact, learning outcomes of this subject at
each level of teaching have not been described in the form of measurable statement formulations based on the
needs assessment. Each teacher uses their own teaching material so that the competencies produced vary
greatly. This directly results in the problem of the standardization of English competence of graduates both
internally in relation to quality standardization and externally in relation to the competencies expected by
users.
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The lecturers in English Education Study Program, English Language and Literature Department, Faculty of
Language and Art (FBS), Medan State University (Unimed) always develop instruments of teaching based
on a curriculum that is often reviewed and updated adjusted to the needs of the market or graduate users .The
alumni of study programs are certainly the wider community in the world. With the Presidential Decree No. 8
on the Indonesian National Qualification Framework (KKNI), has encouraged the English Education Study
Program to develop a curriculum with the guidelines for KKNI oriented Higher Education Curriculum so that
the State University of Medan, especially English Language Study Program has implemented the KKNI
curriculum since 2016 to ensure accountability organizers of education in the equality of qualifications /
competencies of graduates in accordance with their level of education and to ensure the achievement of the
quality of education in Indonesia are at the same level as the quality of education in other countries.

Lecturers often face a common problem that there are still quite a lot of lecturers, especially in teaching
TEFL who have not used this teaching material based on KKNI perfectly. Actually, there are many factors
that cause this problem, both the factors within the lecturers itself and the factors outside the lecturers.
Therefore, the researcher concludes that the teaching of TEFL seems appropriate when connected with the
role of the lecturers in referring to the KKNI curriculum reference in conducting the learning process.

This research was conducted by developing an assessment tool with reference to the PBM process in the IQF
curriculum which involves 6 assignments, namely Routine Tasks (TR), Critical Journal Review (CJR),
Critical Book Report (CBR), Engineering ldea (Engineering ldea), Project and Mini Research (Mini
Research) in teaching TEFL. Through this assignment, able to answer the preparation of tertiary institutions
in the era of the Industrial Revolution delivered by Mennristekdikti, research on the development of appraisal
based on 6 assignments in the KKNI is expected to be able to provide understanding and skills to lecturers
about developing appraisal tools related to mastering the competency of lecturers’ main task in planning,
presenting / implementing, evaluating learning, and making improvements in the quality of learning
programs by implementing ICT in facing the challenges of the fourth industrial revolution through blended
learning designs.

2. Literature Review

2.1 Indonesian National Qualification Framework

Curriculum evaluation and review in per-Higher education is a strategic activity in the context of developing
and improving the quality of education in study programs in per-State or Private Higher Education in
Indonesia. Print said that the curriculum must always be reviewed in an effort to update the curriculum. The
basic reason, according to Murray Print, was stated "the very substance of schooling and the raison d'etre for
teachers in schools™ in improving the quality of education and spirit is the curriculum. For 5 years, the
concept of Competency Based Curriculum. KKNI has become part of the learning process in Higher
Education in accordance with Ministerial Decree No. 232 / U / 2000. The development of the Higher
Education curriculum should refer to the KKNI (Indonesian National Qualification Framework), because
education regulations are standardized through the KKNI.

The English Education Study Program curriculum has undergone four changes. Initially, the English
Language Study Program ran PTKSN curriculum, then Kurnas (National Curriculum). In 2005, it was
replaced with the KBK (Competency Based Curriculum), then revised again in 2007 to KBK 2007. In 2008 it
was revised again to the KBK Block System, with consideration of basic competencies for the needs of
Educators in secondary schools, professional competencies, demands of stake holders (user), and work
group. Giving 6 types of assignments to students the implementation of KKNI . These tasks include Routine
Tasks, Critical Book Review, Critical Journal Review, Engineering Ideas, Mini Research and Projects.

2.2 TEFL

Berns (1990) defined foreign language learning as learning a target language in a country that does not use
this language as a speech community. Thus, in a foreign language learning context, there are few
opportunities for learners to employ the target language outside the classroom because the language (English,
in this case) is not used as the main device of communication among people. When a target language is
seldom used outside the classroom, input and language use in the classroom are essential (Suryati, 2013).
According to Sulistiyo (2009) there are several factors creating difficulties for TEFL in Indonesia. First, EFL
teachers must teach students in large classes, often with more than 50 students. Although the definition of a
‘large’ class of language learning varies (Wright, 2005), this number is not ideal for a language classroom.
Second, not all students who attend English classes are motivated. English is a compulsory subject, which
means that students must learn the language for examination purposes; however, their exposure to English
occurs for only for approximately two hours per week. Students’ low motivation and minimal English
learning hours are obstacles not only for teachers, but also for students as learners.

SALTel Vol. 3, No. 1,2020: 7-17



SALTel e-ISSN: 2614-2684 a 9

2.3 Six KKNI-based Assignments

1. Routine Tasks

Routine assignments in lectures that use KKNI as a curriculum require all students to accept and work on
routine assignments given by their lecturers.

2. CBR (Critical Book Report)

From its name, CBR (Critical Book Report) is a task in which we are required to criticize 2 or more
accredited pieces, namely the main book in English where this first book we will mention the main book and
the second is a comparative book in Indonesian language and language English, depending on the ability of
all fellow students.

3. CJR (Critical Riview Journal)

CJR (Critical Riview Journal) is a task that demanding students to be able to criticize a national or
international journal and review it again in order to find a new understanding that is easier to understand by
those who review or who read the journal review.

4. Engineering ldeas

Idea Engineering is the task of one of the tasks in the curriculum of the KKNI of education which requires
students to create a new idea, or engineer an existing idea to be better or can be said to be more efficient than
before.

5. Mini Research

The purpose of this Mini Research is to get the results of a study carried out in a scope that is not too large,
how to get students trained to go directly into the field of conducting research which is an embodiment of the
lecture material they have received.

6. Project

The objective of this project's task is to train students to work independently or in groups in creating a
product that is beneficial to society.

2.4 E-Learning

E-learning is a system or concept of education that utilizes information technology in teaching and learning.
Learning is arranged with the aim of using an electronic or computer system so that it can support the
learning process (Michael, 2013: 27). The distance learning process by combining principles in the learning
process with technology (Chandrawati, 2010). The learning system used as a means for teaching and learning
process carried out without having to face to face directly between teachers and students (Ardiansyah, 2013).

3. Method

3.1 Design

The research design used in this study was Research and Development (R&D). The aim of this study was to
develop and validate educational products such as strategy, method, and media. Borg and Gall (1983:772)
stated that the cycle of R&D process consists of studying research findings pertinent to the product to be
developed, developing the products based on these findings, field testing it in the setting where it will be used
eventually, and revising it to correct the deficiencies found in the filed-testing stage. The developing of the
educational products will keep going until the products are ready and match the objective of the study.

3.2 The Subject of the Research

Development of KKNI-based assessment tools for teaching TEFL in the English Education Study Program
Dik. C 2018 Unimed uses research and development design (Research and Development). This method is a
research method used to produce products and test the effectivity of these products (Sugiono, 2010). This
research was conducted in the KKNI-based teaching materials validation test on the development of 6 TEFL
Subjects in the English-Unimed Education Study Program, Willem Iskandar Pasar V Medan street.
Furthermore, data collection techniques in this study were interviews and questionnaire distribution by 2
TEFL lecturers and 30 students by applying TEFL material

3.3 Instrument of Data Collection
The instruments used in collecting the data were questionnaire and interview.
1. Questionnaire
The questionnaire was given to the students to do the need analysis. Furthermore, a questionnaire
of validation was also given to experts to validate the rubrics.
2. Interview
The interview was done to the lecturers in order to find the problems in TEFL class and how the
lecturers overcome the problems.
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3.4 Technique of Collecting Data

The data were collected by using qualitative and quantitative methods. The qualitative data were obtained
from the questionnaire of the students and the interview with TEFL lecturers. The quantitative data was the
percentage form of the validation questionnaire from the experts.

3.5 Technique of Data Analysis

The data were analyzed in two forms, qualitative and quantitative data analysis. For the qualitative data, the
researcher analyzed the students’ questionnaire and the interview data to find students’ needs and evaluate
the available rubrics of assignment. The data were collected in the table then the findings and conclusion
were described based on that. Then, the quantitative data were obtained from the validation questionnaire
from the experts. Based on those analyses, the rubrics was developed to be a recommended as standard
criteria of rubrics in TEFL subject. For the quantitative data, the researcher calculated the questionnaire result
by changing it to percentage form to find which answer got the highest result in order to know the students’
need in TEFL.

3.6 The Procedure of Rubrics Development

The strategy was developed through 6 stages based on Borg and Gall’s research theory (1983), they are:

1. Gathering data and information.
Here, the researcher did an observation in order to find the problems faced by the students in TEFL class.
The observation was done at English-Unimed Education Study Program, particularly for the fourth
semester students.

2. Need Analysis
The researcher analyzed the data from the students’ questionnaire and the interview with TEFL lecturers.
The questionnaire was given to know students’ needs in learning, while the interview was done to collect
detail information about the learning process.

3. Designing Rubrics
After analyzing the student’s need, researcher developed the rubrics suitable for the students in TEFL
class.

4. Validating and evaluating new rubrics the experts.
The rubrics that has been developed was validated by the experts to know its effectiveness in learning
TEFL. The experts were experienced senior lecturers in TEFL Subjects at Post Graduate Study at
Universitas Negeri Medan and TEFL lecturers from English Education Study Program of Unimed.

5. Revising the Rubrics
After the rubrics has been judged, it was revised based on the experts’ suggestions to get the best suitable
results for the students in learning.

6. Final Product
The final product that has been revised will be implemented in the teaching-learning process to help
students in TEFL class.

4. Findings & Discussion

Development of 6 KKNI-based assignments on the implementation of blended learning in TEFL courses
developed to produce the final product, they are: (1) Gathering data and information; (2) Analyzing the needs
of student questionnaires by observing TEFL and 6 KKNI assignments in the form of Routine Tasks, Critical
Journal Review, Critical Book Report, Engineering Idea, Mini Research and Project.; (3) Developing 6
KKNI rubric assignments; (4) Validating to experts; (5) Revising the results obtained; (6) Producing a final
product in the form (draft) of learning website development (e-learning) in the TEFL course.

Based on the data obtained from the aspect of knowledge, the understanding of students in completing the 6
assignments of KKNI TEFL courses has been understood by 70% of students, in assigning 6 TEFL
assignments lecturers, have less interaction with students in giving clear instructions and lack understanding
of explanations from lecturers concerned, in gathering 6 KKNI assignments as many as 73.33% of students
had difficulties, the suitability of instructional media in TEFL courses, 63.67% of students said they were less
appropriate. This shows that lecturers and students interact less in the sense that students are more accepting
(passive). In the learning media in the TEFL course, 40% of students prefer learning to use online rather than
manuals (face to face), 90% of students say it is necessary. The use of Native Speaker recordings for
explaining the material in the TEFL course, students tend to want that, according to the findings of 73.33%.
The layout on the display of TEFL subject matter, 46.67% of students want material that can motivate them
to learn the course.

The final product of this research is developing 6 KKNI tasks in the form of Routine Tasks (TR), Critical
Journal Review (CJR), Critical Book Report (CBR), Engineering ldea (Engineering ldea), Mini Research
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(Mini Research) and Project (Project) the learning website (e-learning) in the TEFL course in manuals and
blended learning, by collaborating both ways the development of 6 tasks is expected to be achieved. The

development includes:

Table 5.1.1. Development of 6 KKNI assignments in TEFL courses through e-learning

Routine Task (TR) The lecturers gives a worksheet | Upload Routine Task (TR) / worksheet
and explains the assignment | rubric, student work made.
(face to face)

Critical Book | The lecturers give two books to | Upload e-books that will be criticized

Review be criticized and instructions | and workmanship instructions, discuss
(face to face). through discussion forums.

Critical ~ Journal | The lecturers give two journals | Upload the e-journal / article that will

Review / articles to be criticized and | be criticized and the working
explained their knowledge | instructions are discussed through a
(face to face). discussion forum.

Engineering Idea | Lecturers with students Upload instructions for ideas to be
(RI) discuss and determine the engineered and discuss  through
scope of ideas that can be discussion forums.
engineered and  their
instructions (face to face).

Mini Research | Lecturers and students discuss | Upload the research topic instructions

(MR) and determine relevant research | that will be specified and discuss
topics and instructions (face to | through discussion forums.
face).

Project (P) Lecturers and  students Upload instructions for ideas that will be

discuss and determine which developed into project material and
projects will be carried out. If discuss through discussion forums.
a student chooses his own
topic, s/he must obtain
lecturers  approval and
instructions (face to face).

1. Gathering Data and Information

The data and information in this research were obtained by doing the primary observation to the TEFL class
in the English Education Study Program Dik. C 2018 Unimed. The fact showed that during the teaching and
learning process at that faculty, lecturers taught students by using conventional method and seldom using
media to stimulate students. Sometimes, the lecturers did use the Power Point Presentation (PPT) to deliver
the material but it was not sufficient. These habits that the lecturers did during the teaching and learning
process caused the students to have lacks understanding to the material. This then led the students to have a
low score. To overcome this problem, students needed the audio-visual media in order to motivate them in
learning English, especially in TEFL.

2. Need Analysis

The need analysis was conducted to obtain the information of the target needs and learning needs by
distributing the questionnaires to the students and doing an interview with the lecturers. The detailed results
of the need analysis are presented as follow:

a. The Description of the Respondents

The questionnaire for the need analysis was distributed to the students of Dik. C 2018 class of English-
Unimed Education Study Program. The respondents of this research were thirty five students.

Table 4.1 Data of the Respondents of the Research

Respondents Sex Age
Male Female 12 13 14 15 16
35 students 20 15 7 13 13 1 1

b. The Result of Needs Analysis

SALTelL Vol. 3, No. 1,2020: 7-17
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The questionnaire was divided into three aspects to get the target needs and learning needs. The first aspect
was to look for the general information. There were six questions provided for this part. The next aspect was
to find out the target needs. Here, it consisted of learners’ goals in learning TEFL, learners’ wants of
speaking activities, and learners’ view about difficulties in learning English. There were six questions in this
part. The last aspect was to find out the learning needs consisting of input, setting and the development of
digital rubrics. There were four questions. Hence, the following is the detailed result of need analysis.

1) General Information
This section contained questions that revealed the general information of the students. The detail result of this
section could be seen as follows:

Table 4.2 Learners’ General Information in Learning TEFL

No Question Items N F Percentages
(%)
1. According to you, TEFL a. Veryimportant 35 16 45,71
subject is. . . b. Important 14 40
C. Less important 4 11.42
d. Not important 1 2.85
2. According to you, how is your a. Very competent 35 0 0
comprehension in  TEFL p. Competent 7 20
subject? C. Less competent 27 77.14
d. Incompetent 1 2.85
3. According to you, how often a. Very often 35 1 2.85
do you do discuss TEFL p. Often 3 8.57
subject? C. Sometimes 31 88.57
d. Never 0 0
4. How is TEFL activity inclass? a. Very fun 35 10 28.57
b. Fun 14 40
C. Just so-so 11 31.42
d. Not fun 0 0
5. Are the course book and a. Yes 3B 21 60
worksheet sufficient to make p. Sometimes 7 20
you understand a topic in "5 Ng 7 20
Learning TEFL d. Notatall 0 0
10. In teaching and learning a. Ever 35 20 57.14
process, has the lecturers used p. Sometimes 4 11.42
an interesting media? C. Rare 10 2857
d. Never 1 2.85

From the table above, it is concluded that the students were already aware the importance of TEFL subject.
Most of the students chose TEFL subject is very important (45.71%). Even though they already realized it,
their TEFL understanding is still poor (77.14%). Most of the students justified they do a discussion of TEFL
theory rarely (88.57%).

Further, the students confess that TEFL teaching and learning process is fun (40%). They also contended that
by using only course book and worksheet are sufficient to make them understand the lesson (60%). Further,
the lecturers also has ever displayed an interesting media according to them (57.14%).

2) Target Needs

Target needs a deal with the question what knowledge and abilities the learners will require being able to
perform to the required degree of competence in the target situation. The target needs cover necessities,
lacks, and wants.

a) Necessities

The purpose of this questionnaire is to find out what the learners need in the target situation for their job at
the time or in the future (Hutchinson and Waters, 1987). Besides giving the questionnaire, the researcher also
doing an interview with TEFL lecturers. The result of necessity gained from the questionnaire were about
their goal in learning this subject. The detailed result could be seen in the following Table.

Table 4.3 Learners’ Necessities in Learning English Recount Speaking

SALTel Vol. 3, No. 1,2020: 7-17



SALTeL e-ISSN: 2614-2684 m 13
No Question Items N F  Percentages
(%)
6. My goal in learning a. To increase my TEFL theory 35 14 40
TEFL subject is. . . understanding
b. To make me confident when 17 48.57
managing the class
C. To be able to apply TEFL theory in 3 8.57
English class correctly
d. Other : To be able to manage the 1 2.85

class and understand TEFL theory

Based on the table above, most of the students chose to make them confident when managing the class
(48.57%). Referred to the observation done in English-Unimed Education Study Program, it was shown that
the students were unable to manage the class, so that’s why they chose it as their goal. Because TEFL theory
with a bad class management can lead to a misunderstanding. The second answer chosen by the students was
to increase my TEFL theory understanding (40%). Only three students chose to apply TEFL theory in
English class correctly.

3) Learning Needs
Learning needs can be defined as what learners need to do to learn something. To obtain learning needs, the
researcher observed some aspects, such as their comprehension input, preference and rubrics development for
this subject.

Table 4.6 TEFL Input Preference

No Question Items N F  Percentages
(%)
11. The learning input that | prefer in a. Pictures 35 8 22.85
learning TEFL subject is b. Videos 16 45.71
C. Magazine, newspaper, 10 28.57
and other printed media
d. Other: with computer or 1 2.85
handphone game media
Table 4.7 TEFL Activity Preference
15. 1 like the TEFL activity when | a. Teach based on the daily 35 22 62.85
have to. . . real life situation
b. Teach based on 4 11.42
imagination
C. Teach by seeing grammar 9 25.71
only
d. Other: 0 0
Table 4.8 TEFL Application Preference
16. | prefer to teach English when. . . a. I'm  with  colleagues 35 1 2.85
without lecturer
b. I have some colleagues to 26 74.28
teach with
C. Someone asks me to teach 6 17.14
d. Other: 2 5.71

- When someone asks
me and in the English
class in the school

- I'm alone with my
imagination
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Table 4.9 Rubrics Development for TEFL Subject

12. If there is a rubric consists of a. Very interested 35 26 74.28
explanation, task, and description, . just so-so 6 17.14
will you be interested in learning
TEFL subject? C. Interested  but not 3 8.57

enthusiastic
d. Notatall 0 0

Based on the data above, students are interested to learn by using a learning media. Most of the students
chose videos (45.71%) as the media to learn. Video is an audio-visual media consisted of moving pictures
and sound. By using a video as a learning media, teaching and learning process become more attractive and it
can motivate students to learn. The students also preferred to teach based on the daily real life situation
(62.85%). It is probably because when someone is asked about something that they did, it will be easier for
him/her to explain it. Further, by relating the material to their real life situation will make them memorize the
material even better. Then, the students need some kind of situation that will make them understand. More
than half students want to teach more when they have colleagues to teach with (74.28%). As we know, to
practice our skill in teaching then we need to speak more and more. By having colleagues (classmates) to
teach with will make us easier to speak, respond, and correct each other’s mistakes.
In interview session, lecturer said that she only used manual media, such as books, and worksheets to teach
TEFL subject. According to her, those media were sufficient since the students’ understanding of this lesson
is still poor. She rarely used any digital media to teach in class because she thought that the students needed
to learn the basic more. Further, she found the obstacle in teaching and learning process because the students
have lack motivation to learn. For the students, this TEFL is a hard lesson to learn. Even though the students
realized that learning this is important, yet their desire to learn is poor. The lecturers said that according to
her observation while teaching in class, only a few percentage of the students show their participation. The
rest just become passive in class.
The interview excerpts from the English lecturers could be seen as follows.
| . (what kind of rubrics that you designed in teaching TEFL subject? Is that enough to help
you in teaching learning process?)
R (I designed the six compulsory tasks of TEFL as other lecturers’ like Routine Tasks,
Critical Book Review, Critical Journal Review, Engineering ldeas, Mini Research, and
Project, and | have no standard description yet.)
| : (What are the obstacles you 've found related in designing the rubrics)
ET : (Sometimes, | doubted to decide the rubrics description regarding to the task itself. | had
some references to make the standard one with some colleagues, but I don’t think that’s
the correct description for each task).

(Interview excerpts)

3. Validating to Expert

After finishing the vlog media, then experts evaluated the product in terms of material and media aspects.
This validating process is aimed to know whether the product is already appropriate or not to be applied as
the learning media for teaching speaking recount text to grade VIII students of the English-Unimed
Education Study Program. The experts were given a validation questionnaire. This questionnaire has five
scales; very good (5), good (4), fair (3), less (2) and very less (1).

Furthermore, the result of the calculation was measured based on the feasibility criteria proposed by
Sugiyono (2012). The criteria are shown in the table below:

Table 4.10 Percentage of Feasibility Criteria for Rubrics Description

Scores Categories
81% - 100% Very Good
61% - 80% Good

41% - 60% Fair

21% - 40% Poor
<20% Very Poor

There were 23 questions in the validation questionnaire. There were fifteen questions for the material aspect
and 8 questions for the media aspect. The comments and suggestion box was prepared at the end of the
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questionnaire. Here, the experts can give their comments and suggestions related to the material and media
aspects to make the vlog media better. There were two experts involved in this rubrics evaluation, The result
of validation is described as follow:
Table 4.12 The Data of Expert’s Validation to Rubrics Description aspect

Expert

No Item Assessed I T Percentages (%) Criteria

1. The developed rubrics fit the core
competencies in TEFL objects of 5 4 90 Very Good
learning.

2. The learning objectives which will
be achieved cover the basic 5 5 100 Very Good
competencies.

3. The rubrics description fits the
learning objectives which will be 4 4 80 Good
achieved.

4. Th vel rubrics fit th
e " e w

5. ;Jr:ge?set\éﬁ:;ped rubrics are easy to 4 4 80 Good

6. The developec_i r_ubrlcs_ hgve 4 4 80 Good
standard description criteria.

7. The description used have
been in conformity of the 4 4 80 Good
standard criteria

8.  Language used fit
appropriate English grammar 4 4 80 Good
rules.

9. Ways to show ideas,
thoughts, use a clear and 4 5 90 Very Good
understandable language.

10 Topics in the TEFL
Materials are  presented
attractively and suitable with > > 100 Very Good
the learners’ needs.

11 The  developed rubrics
support l_ee_lrners’ initiation 4 90 Very Good
and creativity to give ideas
and thoughts.

12 The developed rubrics are
highly relevant to the 5 4 90 Very Good
learners’ needs.

13 There are examples and
exercises which are suitable 5 4 20 Very Good
with the material explained.

14 The_ rubrl_cs encourage students to 5 4 90 Very Good
motivate In Iearnlng.

" indersandable o sucens, 5 90 Very Good

An Overall Assessment 68 63 87.33 Very Good

From the table above, it could be concluded that the media is feasible to teach speaking recount text for the
eighth grade students of the English-Unimed Education Study Program. The average score for the overall
assessment for the material aspect is 87.33%. According to the Quantitative Data Conversion proposed by
Sugiyono (2012), the score belongs to the very good category with the interval score 81%-100%.
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Table 4.13 The Data of Expert’s Validation to Rubrics Description
Expert Percentages
| 1 (%)

No Item Assessed Criteria

1.  The quality of Rubrics in
Routine Tasks is generally good 5 4 90 Very Good
and developed relevantly

2. The quality of Rubrics in Critical
Book Review is generally good 5 5 100 Very Good
and developed relevantly

3. The quality of Rubrics in Critical
Journal Review is generally 5 5 100 Very Good
good and developed relevantly

4.  The quality of Rubrics in
Engineering Ideas is generally 5 5 100 Very Good
good and developed relevantly

5. The quality of Rubrics in Mini
Resesarch is generally good and 5 5 100 Very Good
developed relevantly

6. The quality of Rubrics in Project
is generally good and developed 5 4 90 Very Good
relevantly

An Overall Assessment 30 28 97 Very Good

Based on the table above, the score for the overall assessment of the rubrics description is 97%. This score is
considered as very good category (81%-100%) according to the Quantitative Data Conversion proposed by
Sugiyono (2012). The experts decided that the rubrics is already feasible to TEFL subject to the fourth
semester students of English-Unimed Education Study Program. Some revisions are needed to make the
rubrics better.

5. Conclusion

Teaching English as Foreign Language materials needed by students according to their needs where
flexibility in working and collecting six tasks KKNI namely Routine Tasks (RT), Critical Journal Review
(CJR), Critical Book Report (CBR), Engineering Idea (EI), Mini Research (MR), and Project used in learning
materials that are relevant and useful in learning development that will be needed in 6 KKNI tasks are:
upload material, upload 6 KKNI assignments, upload Rubrics, connecting notifications, discussion forums.
KKNI-based learning that is implied by blended learning allows time, distance, space, repository, and
learning styles of students and lecturers to be more effective and efficient.
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